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Language teachers often need weekly routines that are workable and consistent rather than one-

off activities that feel engaging but do not hold up across a course. This creates a practical 

problem as teachers still have to decide what deserves regular class time, and how to justify 

those choices when time and attention are limited (Nassaji, 2012; Medgyes, 2017). In The 

Twenty Most Effective Language Teaching Techniques, Paul Nation presents twenty techniques 

organised within a coherent, strand-based framework for planning and evaluating classroom 

work. The promise for busy teachers is practical and immediate since the framework links day-

to-day choices to measurable learning outcomes. From the outset, the author asks readers to 

consider who is engaged, what is processed, how much language is handled, and how deeply 

learners work with it, a stance that helps avoid lively tasks that generate little learning (Hiver 

et al., 2024). 

Nation first reviews the four strands, meaning-focused input, meaning-focused output, 

language-focused learning, and fluency development, in Chapter 1, suggesting they should 

serve as an organising frame, receiving equal time over a course rather than within individual 

lessons. In brief, meaning-focused input involves learning through listening and reading, 

meaning-focused output involves learning through speaking and writing, language-focused 

learning involves deliberate study of language, and fluency development focuses on making 

the best use of what learners already know. Chapters 2 and 3 then discuss how techniques can 

be organised and run in classrooms, including task design and group work. Chapter 4 makes 

the organising logic explicit by introducing a set of learning principles that frame technique 

effectiveness in terms of attention and motivation, which helps clarify what the techniques are 

designed to accomplish. Across Chapters 5 to 24, Nation presents each technique in a consistent 

chapter pattern that includes learning goals, implementation steps, monitoring approaches, and 

research evidence. This format supports use of the book as a reference text. Furthermore, it 
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keeps the discussion anchored in learning aims since each technique is discussed through the 

same lens of motivation, focus, quantity, and quality, rather than being judged mainly by how 

the activity looks in class. Lastly, Chapter 25 turns to researching language teaching 

techniques, using the eight principles outlined in Chapter 4, framed under motivation, focus, 

quantity, and quality, to organise suggested areas for future research linked to each technique 

chapter. 

The book has notable strengths. The framework supports course-level planning, enabling 

teachers who follow the four strands to allocate time with fewer ad hoc decisions. Fluency 

work stays linked to easy texts and repetition, language-focused work remains within a 

manageable share of weekly time, and space remains for meaning-focused input and output. 

Technique choice favours repeatability and avoids rare resources or heavy preparation. 

Classroom management guidance is built into technique chapters, with grouping, timing, 

instructions, and feedback as part of the design. The book emphasises the importance of time 

costs by treating technique choice within each strand as a trade-off. Since techniques compete 

for limited time, and adopting one often means excluding others, teachers are encouraged to 

drop routines that yield low learning. The book also notes how various limitations shape 

teaching decisions. Research support varies across the twenty techniques, with some chapters 

drawing more explicitly on classroom research than others. This does not undermine the 

techniques' value. Rather, the techniques are still presented as workable routines grounded in 

clear learning aims and classroom constraints, so their usefulness does not depend on every 

chapter offering the same depth of evidence. Yet readers should not assume equal evidential 

backing for every item. Additionally, coverage beyond the four skills is less developed than 

skills-focused sections, particularly around multilingual practice and equity-related realities. 

Digital applications appear within the chapter template, but online delivery is not a central 

theme, so teachers working partly or fully online will likely want additional guidance alongside 

the book. 

The framework also involves trade-offs that the book surfaces, even if it does not always 

resolve them at the level of moment-to-moment lesson decisions. Fluency work benefits from 

pace and tolerance of minor error, whereas accuracy-focused work pulls towards accuracy and 

control. Nation presents the strands as complementary across a full course, and the book’s 

organisation makes that logic easy to follow. Still, teachers working under exam pressure may 

want clearer guidance on how to shift between fluency and accuracy within a single week 

without increasing anxiety. A brief decision aid, for instance, a one-page matrix linking 

common aims to a small monitoring plan, would probably make the framework easier to apply 

when course constraints are tight.  

Nation repeatedly encourages teachers to monitor outcomes rather than rely on impressions, 

keeping techniques tied to measurable learning outcomes rather than classroom performance. 

Therefore, readers who feel less confident with assessment may need more guidance on what 

constitutes a fair check of progress when comparing immediate and delayed outcomes. For 

novice teachers, adding a brief measurement glossary and simple examples of how to interpret 

basic counts and score changes, for example, item gains, error counts, or small shifts in quiz 

scores across weeks, would improve accessibility. These additions would maintain the core 

message while making the planning logic easier to teach novice teachers.  

The Twenty Most Effective Language Teaching Techniques offers a coherent, teacher-facing 

synthesis that helps readers allocate time, make sound choices, and avoid scattered activity 

design. The writing is direct, the techniques are presented as stable routines, and the repeated 

chapter template makes the book easy to consult. The book is likely to be useful for teacher 

education by providing key classroom techniques and guidance on time allocation. Teachers 
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and teacher educators who want a principled shortlist of techniques that can be revisited across 

a course are likely to find it useful. Readers who need extended guidance on multilingual 

practice, equity, or online delivery will probably need additional sources alongside it. In my 

view, the book works best when teachers take its monitoring emphasis seriously and check 

outcomes in small, low-overhead ways. 
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