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Abstract

There is growing interest in educational research conducted by teachers and other
practitioners in learning environments. There is also a growing willingness among
educators to discuss such research in environments that are open and online. However,
for some of those engaging with such forms of inquiry in such online spaces, puzzles
remain. For example, for it to count as ‘research’, does teacher/practitioner ‘research’
have to be shared? Can this happen in non-academic ways, and why is this beneficial? In
what ways is teacher/practitioner research valuable in itself as an activity? What forms
of such research are open to teachers, how are they similar and how do they differ?
What are the defining characteristics of one of these forms, ‘exploratory practice’, and
what does it look like in practice? What kinds of support are required so that
teacher/practitioner research is a more viable activity for both teachers and their
learners?

These were some of the questions raised in a recent online discussion involving teachers

and academics from all over the world. It provided dialogic learning opportunities and
encouraged a sharing of insights from educators working from different perspectives but
united in the common cause of supporting deeply ethical, empowering
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topic and stimulating further debate.
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Introduction

Debates in the field of English language teaching, whether face to face or in print (see, for
example, the point and counterpoint discussions in the ELT Journal), are an important
way of taking understandings of key and sometimes controversial issues further. One
type of debate that busy professionals working in different parts of the world can
contribute to more easily than others is the online discussion. These allow group
members to email messages to the rest of the group. The messages then appear in a
threaded Internet forum.

Online discussions capitalize on the extraordinary power of the Internet to bring people
together across space and time. As a form of communication, they originated more than
25 years ago when members of the first ‘digital generation’, inspired to see in networked
computing “an ideal society: decentralized, egalitarian, harmonious and free,” developed
WELL (Whole Earth ‘lectronic Link) (Turner, 2006, p. 1). Since then, online discussion
boards have mushroomed, supported by organisations such as Yahoo! Groups, which has
been active since 1998.

This article explores the issues raised during one such online discussion hosted recently
on a Yahoo! Groups platform by the IATEFL Research Special Interest Group (SIG).
Moderated by the authors, the discussion was entitled: ‘Supporting teacher research and
encouraging exploratory practice’ At this juncture, we should point out that while the
discussion began with teacher research (TR) and this is what many respondents
referred to, subsequent discussion led us to prefer the term practitioner research (PR),
and this is reflected in our title.

From a starting point of considering two articles (Dar, 2012; Smith, 2014) that had been
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was thus a degree of synergy between the content of the discussion and the event.

This discussion was lively, generating over 20,000 words of debate; readers interested in
the live discussion in its original form can access it by joining the Yahoo group through
this link: https://groups.yahoo.com/neo/groups/resig/info. Our approach is to
summarize and reflect on it, with a view to making the discussion in its numerous
overlapping threads more accessible, disseminating current ideas on teacher research
and stimulating further research and debate on this topic.

In reporting, we are sharing participants’ voices and using their names with their
permission. It was important to gain this permission, since ideas produced in the heat of
the moment can change. We wrote individually to each contributor, indicating how we
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would quote them and inviting them to contact us should they wish their contribution to
be introduced in a slightly different way or anonymised.

We have organized our data according to themes that arose, in the form of questions that
were raised. Online discussions can be unpredictable and some of these themes took us
by surprise, for example, those that reflected tensions in the interpretation of different
approaches to TR/PR, and conceptual differences as to the nature of TR itself, a theme
we address first.
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TR needs to be publicised... Otherwise it remains private and personal, whereas one
of the distinguishing features of research is that it adds to the body of knowledge
people have about particular issues.

Judith Hanks, from Leeds, posed the question, though:

Who gets to say what ‘counts’ as research? Up until recently, it has been a privileged
group (professional academics) who got to decide... I'd like to see teachers and
learners have a stronger say in what ‘counts’... (an ongoing battle in itself) ... and if
their views are accepted as equally important, then that inevitably has a bearing on
the question ‘Does research have to be shared for it to count?’ - shared with whom?
by whom? in what format? for what audience? to what end(s)?

Seizing on these questions, Richard Smith, from Warwick, suggested that ‘sharing’ may
not be a fundamental criterion for research:

If it involves systematic inquiry and collection/analysis of data — not just reflection
— then it’s research in my book, since it develops understanding, whether or not it’s
later written up or otherwise shared.

Also reacting against the idea that research has to be published to ‘count, Martin
McMorrow reported a key finding of his postgraduate dissertation (which he had
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submitted nearly 25 years earlier after collecting primary data while teaching). Martin
concluded:

I never published it in any way (except in my MA thesis, read by two or three purely
for the purpose of assessment) so it’s not any kind of research, after all! Though,
since now I've told you all about it, has it belatedly become so?

Reflecting on this point, Mark Wyatt speculated that if someone “conducted a large-scale
survey of MA students, eliciting their understandings of research, many would not
include sharing or publication as part of the definition.”

Mark then went on to suggest there might be implications for the design of MA
dissertation modules, with ‘sharing’ through oral presentations being something that
could be encouraged.

Clearly, whether or not ‘sharing’ is a defining characteristic of research remains a
contentious issue. Some contributors to the discussion argued that sharing is essential,
and that anything not ‘shared’, like an MA dissertation, which is read only by the
supervisory team, should not be called ‘research’ but something else, like ‘inquiry’. On
the other hand, others argued that definitions of research need widening to encompass
respectively either not sharing or alternative ways of sharing within the community of
practice.

Does teacher research need to be shared in an academic way?

These exchanges thus raised the issue of what sharing research implied. Building on
earlier comments regarding the nature of research, Richard Smith argued:

TR is not for academics but is by teachers, for teachers (and learners, too!). I feel an
emphasis on publication as a defining attribute of (teacher-)research is misplaced,
and pressure to publish can be off-putting to teachers. This emphasis on publication
confuses product with process.

This drew the following response from Simon Borg:

I think it would be unfortunate if this discussion started to be about academics vs
teachers. TR is a pedagogical activity and clearly the domain of teachers. Academic
concerns — which many teachers initially have - can interfere with the process, and
relevant background ideas need to be introduced to teachers in a manner that does
not obscure a focus on teaching and learning.

Simon also offered the following clarification:

‘Making public’ does NOT necessarily mean formal written publication... We want to
encourage teachers (where it is appropriate to do so) to engage in TR without
putting them off with the added demands of a written ‘report’ or formal oral
presentation.

These contributions struck a chord with Reem, a teacher from Oman, who reported on a
locally-run course that encourages teachers to publish their findings and present them
to colleagues and at local conferences. She supported the idea of “enabling teachers to
share their findings in a less formal way,” arguing that “writing a report might add an

TESL-EJ 20.1, May 2016 On the Internet/Wyatt, Burns, & Hanks 4



extra workload, so why not make it a learning experience, which they decide how to
conduct themselves?”

It was also pointed out, though, by Koray Akyazi, working in a Turkish context, that
teachers there “really look forward to presenting what they have discovered with
others” at the annual conference. He further explained: “TR has also given many of us the
confidence to do an MA in ELT. Although the aim of TR isn’t for academic purposes, I
would say it acted as a catalyst for further professional development.”

Mark Wyatt suggested, too, that:

[F]or some novice researchers, there is definitely an impetus to publish through
traditional means, writing something that will be published as a book chapter or a
journal article, and we shouldn’t underestimate how motivating a first publication
of this sort can be.

To summarize, there was widespread acceptance of the view that the sharing of research
need not be through traditional academic channels at all, although it was also recognized
that the teacher-researcher might choose to develop in that direction.

Why is there a need to share teacher research?

There was some discussion about why it is necessary to share TR. A case for this was put
forward by Anne Burns. She pointed out that unfortunately:

[T]eachers’ accounts of their research are still very much in short supply in the ELT
field and we need research perspectives and rich descriptions from the daily life of
the classroom to complement the “grand theories” from the field. Only then can
there be a more realistic balance between what is said to work and what actually
does seem to work in different classrooms.

From the perspective of a researcher/teacher educator/materials writer from Plymouth,
Deborah Bullock also made the point that teacher research is invaluable in offering
glimpses into classrooms around the world: “There has been a lot of talk about the ‘black
box’ of teaching. TR provides us with a window into that too often secret world.”

There are benefits teachers can derive, too, from sharing their research, as Kenan
Dikilitas in Turkey highlighted. For example, they can find it a motivating experience in
itself. Moreover, since sharing their research can “showcase a process for others to
follow on their own,” as he also argued, it can inspire their audiences to engage in
research.

Furthermore, if teachers wish to share their research, but are unable to do so, this can
remove the incentive to continue, as Olja Milosevic, writing from Belgrade, cautioned:

[ am a teacher and for me it is important to “make public” my research no matter
how small-scale it may seem. If I do not have in mind the moment of making it
public, I tend to stop at some point. Sometimes, my big puzzle dissolves into
nuisance that I stop to notice, and sometimes I find something more interesting to
worry about. On the other hand, if [ know that I will share my findings in some way
... well, that gives me the stamina to carry on with my research project.
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Nevertheless, another contributor (‘provocatively’, and ‘to keep the discussion going’, as
he now says) stirred up the argument by questioning the value of giving an international
audience to TR carried out for essentially local purposes. Referring to edited collections
of research reports and reflecting on his own experience of editing such collections, he
suggested:

[M]any of the TR reports contained in such collections are not in themselves
contributing to wider knowledge in ‘the field, at least not explicitly — unless the
editor of a collection can point out ways in which they are - since improvement of
practice not contribution to the wider field was the intention in which the research
was carried out.

In response, though, Mark Wyatt argued that “[O]nce it is in the public domain, only
users of the TR can really tell us how valuable they found it.” Mark then provided two
examples from collections of TR, edited by Simon Borg and Kenan Dikilitas, from Omani
and Turkish contexts respectively, which had informed his own research.

In summary, the value of sharing TR was widely endorsed, both for the satisfaction it
brings teachers and for the benefits it provides to the wider education and research
communities.

How can teacher research be shared in other ways?

Various suggestions were put forward with a view to making TR ‘more accessible’; that
is, “to create alternative, feasible and productive ways in which teachers can share their
inquiries,” as Simon Borg put it. Richard Smith highlighted, for example:

There can be sharing via poster presentation as we've experimented with at our SIG
events (Bullock & Smith, 2015) and are carrying on with at the conference next
month in Turkey (""#$%%&'()*+,"-./+012%"30!'&(research-18-19-june-2015.html)

Koray Akyazi also recommended the poster presentation format, as it allows teacher-
researchers greater interaction with their audiences. He further indicated: “[T]eachers
could take advantage of E-portfolios or blogs as more immediate and easily accessible
formats for their presentations.”

Newsletters, posters, and talks at staff meetings were suggested by Anne Burns and
David Mitchell (the latter from Taiwan), while Richard Smith highlighted a successful
innovation (reported on in Smith, Connelly & Rebolledo, 2014): “[M]oving from oral
presentation with poster to transcription to writing which was led by Paula Rebolledo
with teachers in Chile.”

Clearly, there is a wide range of exciting possibilities that might help teachers creatively
engage in TR.

In which ways is teacher research valuable in itself as an activity?

There was also some discussion about the intrinsic value of TR for the practitioners
engaged in it, as a way of supporting their own continuing professional development.

Very early in the discussion, for example, Kenan Dikilitas highlighted that the benefits
from TR engagement:
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[C]ome not only from the results of such research but from the process of posing
questions, hypothesising, looking for evidence, synthesising all these, seeking for
ways of innovating with existing beliefs, knowledge and practice.

Kenan thus suggests there is enormous potential for personal growth from engaging in
TR. Engagement in research empowers, as Richard Smith emphasized: “TR has value as
process, for empowerment of teachers (and - in recent manifestations of Exploratory
Practice - learners) who thereby take knowledge construction into their own hands.”

For teachers engaging in such activity, there can be the recognition that TR provides a
steady flow of learning experiences. According to Koray Akyazi:

From my experience with and in TR, I understand it as the chance for teachers to
gain a deeper insight into what is happening in their own classes. The focus may be
on students, such as what type of learning strategies they use, and how intervention
may offer benefits in learning. However, the focus could also be on the teacher’s own
pedagogical practices.

What forms of teacher/practitioner research are open to teachers?

This consideration of the intrinsic value of TR in supporting teacher development brings
us to a related thread in the discussion, the avenues of inquiry open to teachers and their
learners. Invoking learners leads us to reflect on the umbrella term used in our report of
the discussion so far: ‘teacher research’ (TR). Inés K. de Miller, from Brazil explained her
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"#$%&'()%*+ ,-.$/(*(0'-&-1+ -#,123'-(2-1+ $((2")%&(2-1+ /!%"+ &!%$/12-4+ &/'-+ $2!%&!-+
space for interdisciplinary reflection and investigation.

Similarly aware of a change in power dynamics the use of the term PR signifies, Sabine
Mendes, also from Brazil, described thinking of research as practitioner-oriented as “a
way of shifting or deconstructing naturalized roles.”

Both Inés and Sabine are part of an ‘exploratory practice’ (EP) group in Rio de Janeiro
that, according to Inés, has engaged in “liberating and transformative” critical and
professional reflection:

Each teacher decides how to work within EP according to his/her situation and
I"#$1%&' @bners. Tacit personal professional beliefs are usually made explicit and
normal pedagogic practice reflexively discussed to be better understood, not to be
changed... teachers’ enhanced understanding of the method, the book or of
themselves as professionals helps them become stronger practitioners. Sometimes
they decide to change institutions. The same has happened with learners, who have
often become more agentive, more questioning.

Such descriptions of EP struck a chord with contributors to the discussion more familiar
with ‘action research’ (AR), for example, Martin McMorrow, who reported:
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I can see the value of an exploratory practice orientation in allowing teachers and
learners to develop a critical understanding of their context and practices, using
their existing practices as a means of gathering and interpreting evidence.

Martin questioned, though, whether there is a clear distinction between AR and EP,
offering the following definition of AR from the literature:

[A] form of collective self-reflective enquiry undertaken by participants in social
situations in order to improve the rationality and justice of their own social or
educational practices, as well as their understanding of these practices and the

situations in which these practices are carried out (Kemmis & McTaggart, 1990, p.
5).

Martin asked: “Isn’t that exactly what's happening (as EP) in Rio?” Likewise, other
proponents of AR contributing to the discussion emphasized goals similar to those
expressed by exponents of EP. Anne Burns explained,!!"#$%&'()*%+

My primary interest in promoting this thing called action “research” is to
"#3$%&'()*"+ &"*"'&%,+it’s never been clear to me why “ownership” of research is

meant to be the province of academics... The opportunity to enter into something

called “action research” seems to me to send a message to those who want to do

research that it is something they can do too - "#$%&'($!)'$*'+,-.'$%-$/'$0!)%$-1$2%3%
"#$%&'$(")*$"($+,*"-)%./0%./"&$"($%&$,&12/)/&3$(")*$"($/&4,0./3%./"&$/&$"&,50$"6&$
"#$5%&$' ()B"#5%"&'() *"#&+"&") #+,) #+-.+") ") [%.) [#+!") ) 0#&!1$10#!") 23")
"#3$%&'($")*++,"-./0*1

I"H#$9%6& ' ($&SH")$%'&*+,,+%-.""$/&0$' 1$$%& 238&-%)& 456& ("/&07"%8/8& 9/& ' +& ($& %S &/'-8$&+
I"#$%6& ()" &*+,$-#.1-Yo&+ . $Y0&OOH-#+(H S 111 24H#+$1"#34

How!!"# Ithese!"#$% !" I"#$%"&'(&#$!))*+"& I"#"$1%0&!""# " \differ?

I"H$%68. (& )*+& ,'-./--'0(1&-02+8& .0()#'3/)0#-8 3+4"(& )08 +56#+--& , TT+#+(.+-8& 3+)8++(&".) O(&
MHBI06& ()*+ $,- " J011$2113 1$%24%" (56+7' S, 214" 21" 8,14%9' 28 1#™ -4::"1" %" #:' <11"
IHBY&Y ()*+, (- HIOHL1+12211 (3401 #IS%" & H(%" &)HH+, - IS+ 06" O/+ L (HO*#+," 2%63-+21"
I"H$%8%' SOH*+#,%'()-*./

I teach around 25 hours a week, plus exam invigilation, so the amount of time I have

"#$%"H#& " #H#()&*'+))$), & +) %0 & -+./$), & *+*" #& $H&'$-$0"%1& 2(3&-456 & (7&-8& (3)& 0$-"&
M"#$%&' (&) HH#S" %!&I%()*'+,")$-" . OLI"/&" [#"#$"# 21" #/31"'-'4"5%$3" 6#!"()/+789"
I"#$%# &' ()*+,# Yo-+# ./01$%2# )"# &2# %+03-$456# ) (# $&' () *+,# Y- +# ./01$%2# ) "# &2# 1$™
feel yes, TR is a viable means of professional development. It seems that exploratory
I"#$%&S$' (& Wwates research with pedagogy more so than action research, so TR in
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and for not being sustainable. I think there is a problem when the term Action
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had still been “a grey area” when she “first started to show an interest in doing
"#$$%&&' (%) $)# %! *+,

I"#$th models use the terms ‘puzzles’ and ‘working in collaboration with learners’
which can cause some teachers confusion. I think it would be fair to suggest that
there are key underlying differences that need to be made more explicit to help
I"#$%"&'()#*" (#n informed choice about whether to choose an EP or AR model for
I"#$$%& &' (%0)P)H%0!*+

Anne Burns responded to this post by first acknowledging that “Action Research may
"#3$% &'% ()*+)&% ,"*% -."/% "-0"12#!13% 2,% &"#14"*-% #*"% +'&% *"1'5+2-"$/% -)00*&"$% "
affirmed in their schools for doing research.” However, she went on to say:

For other teachers I've worked with in Australia and elsewhere AR has been a major

catalyst for introducing them to the world of research. As a result of experiencing

AR and therefore understanding that research is doable and exciting, many have
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Masters or PhD programs where they can do more extensive studies. So, as Keith

Richards (2003, p. 236) argued (and I tend to agree) “The most powerful form of

research for the beginning researcher in TESOL is action research.”

Anne also emphasized the similarities between EP and AR:

[B]oth start with an issue, puzzle or dilemma that a teacher may want to
investigate further, both can involve participants in the situation (the teacher,
students, colleagues, parents, managers, etc.), and both collect some evidence or
information... I'd say in fact it is really helpful to have both forms of investigating
available to you as a teacher (as well as other starting points, reflective teaching,
action learning and so on), and that teachers can choose the forms of investigation
and the extent they feel they want to investigate.

Other contributors also minimized the differences between AR and EP, for example,
Martin McMorrow, who wrote:
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IS o8A " &HB(&)F+(),""-&, (YoH.%/"0& L (+&)&S'.2"384,,(+0.%58H#(86%7-8838&0"89.22"+:

I"H#$% &'(% )*+,-.-./$0*1% /210*30% +$4% -*5% -/% 6$SA0MHHSR"Vo'l" $'()*1" +,"
I UYL 1" & (H)+,) &t -H#.$, V0 (HO., 1'H('%))(,--'%' 2% -&IH"3'451-1-'$ (6'+ H#-, &#'
I"H$ "HE&' ()% *(% '+&' *-'($#.% ) *0()1% 2.)34% . #, ()% #,'% (35% #.145)% *(63.6'/% #)%
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agents of the investigation. Teachers or coordinators tend to observe learners’
actions and opinions but don’t necessarily involve them in their work, as co-
investigators. In general, learner issues are not fore-fronted.

Anne Burns responded to such comments by initially confessing to feeling a bit
dispirited by the tensions: “(I hesitate to call it a stand-off) between EP and AR.” She
continued, with regard to the puzzle/problem dichotomy and the notion of working for
change/understanding:

I don’t buy the argument that AR is about problem-solving - isn’t it more about

I "HS%& () (F+H"#$" %& (") *+,,(-"#./0,"[-"S( (H#H1"22#+/-$" 3#-4"5/*"6 (", 7+$"+$"+-", 7 ("
'H#S"HIN&' (H&H )* (H##HS& %&," $((-#( $&' .-/%&' ()0$%1" 1$*# %(' )&H#(' 2)' "%$(#'
"#$1%"&SH#' $S()*"&H, I"#$%&"$'$()*+,-$,.(,$).(/0*$12$1/*31,(456$($+#"&7),$8$9:$
"#3$%" &Y BB &' ("% ) *#+",%)-.1%!/("% .*0,% 1" % B0 & 1 #$% & ' #*+& % () %& ,-' (&

but they certainly understood their teaching, learners and own learning more.

Furthermore, with regard to a point made by Inés, Anne observed:

Why is AR seen as quasi-experimental? It could be I suppose if it answers the

questions one wants it to answer about classroom “puzzles” (isn’t AR eclectic in its

"#$ %&$ '(O#™'+,*)WHS$ *%%-"$ ,&*#.$ ,--/01$ 2I*$ "(3*$ *4#$ 5%'(*$ ,2%!*$ 67$ *%S$ #(,2
"#$%&%!"'$()*%")$+,)(,'(,)-.)"1-',)0+-)% () ") "#$% &Y " #P 1% &! " #H&*"+$,#-($.+$!/"
P'HS"%# &' (#) *#+,-$,. /0™ (# /™, +11)*#)*#.2)'3,#4) *#)+,'51#)$$# 12,1, # "#$%K

"#HS%&' (PHSY’RH#S%& ($()*+!1+%(#"%,&-(."%(+/+%0"1+2

I"H$%& %$'()'$'& +),-'$.& )*& "H$& ')-06,$& )+& *$/0"12$& )33$*"& 04)-"& 5678& 81"H#& 4)"#&
I"HSYO&I HSBHI& ()& *+ H(& -#$.8 /0123 +#(+(.& 341&'$.0,1(32& #58 341& #$+.+('3HS& #5& 678&
I"H$06&"()"*+,-9%6./),"0%/)*1234%56)%27/89'24%, +/,%8&."()"*+,:;:%<=>>? @A

"#$%&'(() *&+,+*+-.)/0) 12) +-) 3%'4%5%6) 78) ") &%(+'5*%) /5) ') 5'&&/3) '56) 9:%-,+/5'7(%)
definition of AR from David Nunan’s general books (e.g., 1992) on research

methods. This gives his criticisms a ‘straw man argument’ quality, since they show

EP to advantage against a weak version of AR.

I $Y&S() " +),*&-) %8~ /01

I"H$0&' () *+,)-*%"./01) 234435) %+%(%*") #6$7) 6+) SEBRR6'S() 1 *+$# , %' () Yo &t - &t
"#$$%E& '()*& +,5-./-"/0& "# #-")*& '‘#$*1/,2& 3445"67*$& 4-$H#"& "#-46 #/& $*6,& 5-,& .1$&
"#$%E&™ (#)*(*"+",-"*((#S(#) (#'0"1)#0%+"2(3, (#(4,)01#S0(&"05"") (./(#)* ($O#) *#1*(
M"#$1%& (#' ) #+(,("-.'*+'0'+11'2$(3' +1'#"" 4&5'6 7' 8""-#' + 1 /'Y # &'# (%% () &" & ('#" (#
"#3%&')$*+,($-+&,*S+-$!"$.+-/(0$1&+,+/(2$34$1 (+15($67+$2+08/$90+63,:7$;3+'/$
"#P%&' (&) *&(+,#- #I'.01$#$.#)2$3) &#'. 3&# $%/1#($/1-/3-#3&(&/34%#'&$%.- (5#60$# $%/$:
"#3%&S#' ()*S' +,' "#' *-%.$/' +,' "#' 1&"012' -3' 4.5561#7' 8*2' "20%601' 6112 $8H
I"HBYRIO!"B()* "+ +,-(* &, '$HY B+ $,* -$S-#* 01" 1%$2* ,3* 1%3-* %> &1"((#,,4(*5,3F-"*"(*"*
I"H$90& () &*"+","-.1.0%'[*0, 1"# .&'%"02# &(34'5"/0,'())"I'&"0/*"1#'2.))"I" &'6-%07 ($!#8'
I"HSHYOI" & (H I+, 1% 1S O(, 1#2'& 3V (&H&3-#"-- At &IHA-5$&-#2 3 VISHS Y% $&!

"#$H% &'$(% ()*% +*,-($% )#.#% /.,(,01#2% 34% 512,("% 6'-7$8% 9#:#/(,-;% ("#% <*++*$,(,*-% *
absorption’ positions, she reflected on the familial relationships between AR and EP:
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When Anne mentioned *relationships* between EP and AR, that glimmered for me:
- I think EP and AR can happily stand next to each other in the rambunctious
"#$%&'()*")+,#-.%.%*/0,), 0104425 $%&!" (&#)$%$*+&, $-#.&/"&%//01&2+-*#E&H#) $%$3

I"HBY6&' ()*+ . SHIH ()$+%' +0' *+"-1/* 2/3435' 6))7-$48%5' 899:5' 899;<' 6)) 7-$UES6E.
2009; "H#SHb "HHSI& ()*+ ,-%' /-0$'"1.$%$0.$2' "1' %$32"14' 5$6-12' THHE%"4/.90':());+
I"H#$96& (V¥ $Y*(H+( &, - &&I(0'1.23( 456 7*()8"9( 8-(#1:$21( 8. #(#* (+$--""2%":(0'#)"2(
I"#$"%&'%()*+%$,-.()*(%$./0$1,$2%. (3345$63*(3$704%8$63.)$*)$8.98$4/$)3%$)*/: ;<=

M"#$% &H()'#1"$%" & &(%#S$" $)*" +*,-.-./" 0)&1&0$*1-1$-01"%2" 345" &" $*16" 7)-0)5" &!" .%$*+" (8"
"#3$%&" (()%*++,*%(-%."[+%01/+2%,+,3+#*%-4% (. +%56%00#-78%9"2%+2."2:+;%*+2*+%-4%*."#
identity.”

I"HE I 1 "HSOSIOMRHSHI%&S (%6111 M HSY& (Y& HE%&S (

"HS%&'&'()*+,) 1= NHSI%& )%+, - /01" *$,2%$, +19%' 1I31#.2'%14%/*/$'5, #.5+1#*1+*51'6 7"
"

"#3$%&' %()' "*+,#%-./)' ,0'+1223".45'6' 7"#$%"' $%-#%)8' %(".9".4'-1,1% % ("$';-<":-/9'".
"#$ -"#P%&'('&"#)*+"1,"+)" &-.." (%" 0'+#"%"*" 1($02'3"*%&"*" 14552'6"!1"#$%

"#$% &'I"% " ()#% F'#$%&' (&S ()*+(,-.("*.+(/#00.-.9%"1( 2+(#%3.&"#4,"#$%&("*.%(,%/(,(
"#$%&'(")$*& +,-'.&"$/$0.1*& (‘#02& 34%$./5& 602#0$7& '5-8$9& .5:.& :&;<"-11$,=& ('(:111*&
"HE 1% &' ()*%0+(,&-$% 1. & %R #$%&%0' (" " )*+,,-%." /01-+2%(" *34%04/'-" 53&" *3(/4/6%"
H#1$%&" () *+, " H#-(&™ 1"#$%P"&'(&" ()&*(++,"&'$" %S (+"-.//$%$0)$") 12$!" 1 *&"#'$0"
I"# $%$&'(&# )*"# +(,&}"#1$ %"&'($)*$ +),-$ )."#+$ /.0112$ 3#44,0*/$ "&$ /3#44,112$
M"#$%&'( #)( *+,-.( /011%( 2$3345*( 6#$( 7859( !"#$%( 6#%)( 7869( 4!-.$!.5(
teaching/learning experiences?’

This, I think, is central to the Exploratory Practice approach, and links to the
argument that we put forward about ‘working for understanding’ *before* trying to
find solutions. The attitude of open-minded, reflective and reflexive curiosity is
crucial. That’s not to say that EP has sole rights to such things - they can surely be
found in all sorts of practitioner research... and have their roots in much older
thinking... but just to note that this is a defining characteristic of EP.

Second, is the importance of incorporating research into practice - EP recommends
using ‘normal pedagogic practices as investigative tools’ ... so the research does not
sit on top of our every-day teaching (or learning) work, but rather is a part of it.

Third, is the notion in EP of including learners as practitioners (of learning)
alongside teachers as practitioners (of teaching)... I think this is a wonderfully
exciting notion, if challenging for some to accept.

EP is also guided by a very clear set of principles, and, for Mark Wyatt, the emergence of
I"#$%&#d to a heightening of awareness:

For me, EP is the conscience of AR. How can one conduct AR that is not shaped by
the principles of EP? It seems to me so vital (in the traditions within which we work)
"#$"%&#" (#&()*+",()-(/#-(0"10*#*0*+2" (*/#,()#3"+4tb improve the quality of life
I"#3$%&'% (%) *"#+,&H#H+8&) & (-(.)#+)/$%&!)01&23-#44%5& 1#." & (-*" &4 #+*#4$% (6 & .%0)*" %' (&

TESL-EJ 20.1, May 2016 On the Internet/Wyatt, Burns, & Hanks 11



"B 1&'(% )*'(+,&-,./% $&*0*),,% -*0% 1"+2&1'&"*% "% )*3-3)% 1&'(% 4)-#*)#,% "% ()45%
I"HB061&' ()*+&$%6!"H#,8%0-+&.1)%0121%3%!", (4%!"#5%6' (W HSYB LYY, &H#E../

IHSYO& HYOH () *)+#, () +-. %' (&' SH " HOI2# 3)H " SHA™-& () +HY0'H)5Y66*7) 24 (+Y63H/+"6# """ I##
I"HBI068S' (1) +#,$I™1$"-$ #4S S+ +0, ISL&(SI"H#S) (1) &/, 2

"#$ "#$ I"#$%&' (%&Y "#$%&M ™ # "#BI" I"#$%E&S'(
One of the articles under discuss!"#$%&'$ (&)'#$*&+,'$-./0.1$&22"3#4$"5$ 1#67'4!8&4#8%

I"#3068S (HESIR IS "8 (S WH+&'S -+, H+$0-#11821334$&'$I"&*$#/1853-$&*$!"-$
I"IHS68 ()*+"),)&-' ./ OL'-II"HS VI HE&S " HS (HE) +*,-$)-",., IS I"HSVO&H ()*+#, (- I/ #
I"H#$9%8$S V6()* +96+%!$, %-. " 11%"1%"%0" 1%) 2%$34.), ¥ +%6!$,%4566.$7

I"HS$06&" (Y0)* )¥0b+ ++$++-$&).'/,#0'12,))',33$34'56')*%&0' %) 7+, 8$#2'"993' $:,-:<$' 9="
I"#506&'($)*$+,$!"-1$./01$ 1#-2"#30$ #AH#3 15" #3#$6))%& 7SS S 3H0H#-32"$"-1$ &BO3) H#0S$ I"#
I"HS060& (&IS)*+$+%0&"+&,-$"*&,$).-"+/&. "+, $0,%8&.)+&('1'123

I"H$%68, ()*+), %6)H#-"(%&)(.

I"#$9%&" () (*$%)* %6 +,-%&-)(./,0%18&23($% &/2*% 4-,2,$), % &) %)+,%"56 789%:, "<V T=4/*-&)
I"H$%&S$'( )*+06( &+( ,-./( 01203( #.4+56&7'( 648'( 49( :"( #"+"63( ;4"( 8'<( %:'(
combination of!"#$%"$& #%()*"+$')"#, 'S -$" 8 %) +%6. V*"+$' 1% ("$&)HY6(+%.&' OH&' H%'
I"#$96&) () +,-%$./(* 0,0%"1* -112* 1"31421./(* #,00%"13* .$,0% -214#2* -%6* #,/(&* 5((*

I"HSHY" & H"S() HY& H S H*&+,)-HY%" +

Martin McMorrow took up this point about learner participation: “I think any!!"#$%#"&
"#3$%&%!"$%'() () $*+) "#$)",) -+"#(+#.) % () [+ &% HRN& "% (' 1"%"&) ) %*' +,"-."[/0++]'
"#$%SHBE (B (1) *&H#($+,*-%&+& #(-.(/0'#(#1,$"1221(0!,,&.'34

I"HSUBE ()*&+,-(*.I"(&* ISO(+1$( /12B(+1%+(35%$-( ,-(+1$(4"/+(5*&+,6,5*+"&7(62.+2&$'(+15(
I"H#$" 00 & 06 (FISUBE! (") (F&+H1*+,-H( ~/*0* -& L(*L(H*2$H3("(1-/345( 6 7* 1 (#$+( 7+%( "(-128(
I"H$%6&&S ()$+%0+ -, *%. I$(%0)$%o:BHBEY& " () *$+,-$./$(10$112$-1$#1)3$)4)5%. () $.4#*6

I"HSUOHSYO& ()& H+,-++#.$8 /0,18 & *) 2HSH #.$+& .3& 4568 70"18 890" & :-.')*& - (<& =>)0"$)"+&
I"HE H HSI& () ¥ 1 - +H% 10+, &+(* LB(O+.HI0* +28&-+* 28/(* 3844, ()* +2(.%* +(&"2(%05* 6$+*
1459 &$% 'S 1&+I0 &, +-(%$./% O*+H&-$IHY6 1/ 1% -/2-+#&-318+Y%o HH* +1%6 &, +)H+"2+#4% 561 TH#EY
"4 SU6&"# () # +,- # 1/0-1# +,-# 2/33/45.6# 78-0+5/.9# :;<5+ 5 # + SOHSV6&! (&) *+ ~(&+
I"IHSY&SH!()1($7) Yo" 1+1), $*-$(1./*(10$8%6($'$1*121$%&S$(I-!'(23$,%$42%/),5$'-$6 789

"H#3%"HA "H#P%&!"#"$1%&! "# 1 I"#I%&' (Y0&)!"#$% &P (What! other! names! "# | 1"#$ 11" |
'H#P%&"! "H#P% &' (&HP))*+"& | "#"$I%0&! I"# T I"#S I LI"HS I LI L I™HE" | I"#S$ |
"#$!1%&

"#P %&"#("#$"% &'% ()" % ("#*+&H#*% " (-""#% ./% 0#1% 23% 04411"1% (&% "054+"5% +*% ()0(%
"#$%"&"#$%&' () (*1%($+!(*) ,!-.-/) 01$+%(") 231&+) %4") 5%(6) 78%&&9) +%:!) ;(I<!((!") &')
"#$%& 1& '(#)$*#H)+,-.& #*& -(I-(%+(.& $#,+%+#01& ,+20!/-"& 34& 5,-& #6& & (#)$#50"& %-*)1¢
M"#$%&')&™*+ ())-&! "#"$1%&!() *+) ,"#%!-.") *&") */0") +1) I"#"$!%&) %+2,3%*",) -2) #+4")
contexts. For example, reflecting on work conducted with teachers in Chile (Smith,

"##$%%& () (*$+"%%S$,"(-./01'(*23456,($78%52#%,(94$&:
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[W]ere encouraged to engage first in extensive exploration of problematic issues via
means which would not interfere with their everyday teaching, and only later were
they guided optionally to consider trying to ‘solve’ problems by implementing and
evaluating new plans.

The term ‘exploratory action res!"#3$%&'!(1#)"*'+#,('-%./'""00#,"$%1' 2"#3""4/,'#10 #-!*'
"#$%&'()&( %*(+,-+./,.&*01( 2%& ( 3LA("#"$" % & '(%0)*+,-& ./012& 34& 5+#6%78+& 9:& 3;"3&
"#$%&'(1&)*+)#,'-.'#/1&0

I"H#$9%6&'$()&" % "+ - +/&-0$1)0/&-0,-&0.8+$%2"*.(28-0"2&.3-(,&-. (#"%$4$)5&.3+.22"6.7

I'# $%6&"S (H"#Y& '()*+$,,-*."/&-.01-)234& '5/", ) **6&-.01-)234& '789/*)":*)2& ()";:-:$34&
I"HS0&H (HIHS %&HH(1,-$)) ./ (H)HS Y& +(10%12.3( H)HS' Y& +(14#-5()1678*(19'$%1212.3
" $1068/() $*+)*,-) /012,1$3,14) $%35,*) I"#"$196&'6) 7,)-&4) *,38) /1012, 1$3,14) 3"$%&")

I S106& H#E%& ()*+(),"-*..)((/"01230),4"5+-67

There is a serious point here; we (‘academics’) spend time debating what to call
"HPYR'#$% &' ("% ) *++#,8% -% &'& . #(+% * #% /0% 12++1#% (/1$(#,$% +/% +#*("#,&3% 4"*+¢
"#$%&$!"()"$(*$+*%")"1%$ +*$+!1$!,--&) % +*.$-) &THSHRO" &' ($)*&+,(*$-+.%$/'10$
"#$%&'(&)*+#$,- 1. #+%/H#(%0%" &P, *+#1*%2, ) *%o# & (3H 4% 3 HSLO&S D " *$++(1, (

HES1%& ()1 *(+,,!"-(./."(01%.(*+2.*3(41(+"(+*%.+,&(51"6$3!"-(*134(16(174!1"3(6$%48.%(
"#$%&'()*

I"HS06& ()*"+$(%&,-. [($OL. 2.8/ (+$%+(+$.("HSY6& (HY" +# -. %&/'&0&, - }#%$) -).('11(2

I"#$6& () +,-*./$'0* . 1* +$*2$0.$3$)*'00*-8&$*(%.+4.(0$)*,1*56(0,%'-, % 7*"%'4- 4$* &'3$*-, *
I"HSODREYL" (H) Yot +"HE " #% #++ *HO# 124 342%# 5% +" #$%, 6#%S$H#T8#.59'.9# 5(#(0
IS0 & A" (B()" & $"5+,-.). +-1& +$& )OUIBSHYo & ()*+,1% -#% #.1$/% )/-H) 8B %6&'S ()*$

I"#$Y68& () +"& #(& ,-."& Yo+'& 0"1"OH#*()%& "201**#38& A*#/& %(,"& 5-)6"1& #(& "2*Vott*)E
I"HSUOSEHE (") *+&&!, -+ +/$"0$'  1H# [+’ #2$' *+HS HI(- "SI +/ O+"&HYLOHI+" +/'
"SI &H™ ()"

I"H$%&' ()*+,-' ./, 01% /' %1 %&S!I™#$5% &'% ()*$"% )(+% ()*1(,% "-).-$+% /1-0% )(% $1-$(+$+%
I"#$%8&.()

1" #%6&" $" ()H&(H"1,"-$,." 1$.0" #&10" %6&(." 2348 VRESIO& H ' () #*(+ H"-" JH*(+ #
I"HB08& (JH& *+,)-+& +#.%/08 1'-& 1.& 1 #.8& 2 #%& %,"-+& 1.& 1 #.& .2.-& 3(4.-& 5,#& 31)-6&
I"HSYOEHS()I(*+,-%!( .S(I/*OS(H12( 3I"HS%E&' I %$(%$' ) +#,)#-&' 1(.) - /)"0102!™

#3198 (& ()'$*+ &-"#& ' &/1"&01+1&#18 2*$$&)/& 3+!#41+& 56" 7' #4898 4187 & #4"%&/!"&0
I"H$Y0& &

I"H$% 8" (&% $)% (‘% $)% *% +(,)-$#.$/% $"% *-+'0% 1+8$% 0% H#('8% $'#$% 2+().% 3H4'Y
I"H#$% "&'% "()% *+06 "(,-+("(#% .",). $/MBV6"&&S ($ )*"%!+,-$ +*.)/%0,%$ 01)'%$ 210%$
IHHSYO& ()" ( +&( HIS( "1 ( IS( /SSHS, ( #1+0-&-#1+."0( 1%/, #+%6%+%2&( "%l(
IHBOOBYOE () *+(, 8- S(-5-" 1/ ) -0+ 1H(" 2" *(,$2%,$"-'31"* ()4

LD HES%SEA(IHS % | I"HS%0! 1M | I"HS & (&HS) )& | 1" I"HS%& 1" |
I"H$%6& (#)

I"HSY0& () +(#, (-" #/&'0"1(20,,&'&" . &3(48$)&&" (*55H* % &3($H( & 38 %o(03($H(-3&(*(3&'0&3(
I"# 1068 V6()H+), & Vo#t-. 00 1H" 1243, JA1#5 16 I#HSTHH" )2.81,9#: 0181#)"&. #),:(Yo:#
I"H#1$96 &' (%0 J#**+1% %o .-/0%-.% 0% HYHEHL"HSI""# $196%0& (S %& ($) *$ #+,-"-%-)"($ .-/I$
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IS8 )& *+& )& %)-%.%.0& *+& *)& [+-¥)0*%E& -& #./['& *)& 1)%)I1/'& %& ,).-2&
I"HIHS68 () (*(+*%0& -

MHSYN" I"HPYHE 1" HPY&'Vo! () HHS VP& A" 1"#$%"&"#"$1%&
"#$%"QI"#"$!1%&
I

I"#1$%8&% I"H$%& " (SH&S() "+ UG OI& () I H+"S H HEU&
I"H#$9%!"&' (%&S$)*'+),-$),&,."
I"HHS00& ()< I"HS%8Y | I"HSY6&" ($)*+,-. )&

I"#$% "#$!1%%&" (" "#$1%%&" (-1"#$!$%P & {"#$%!" &'
issue/concern "#3$%&'(&$)(

"#$%-1"#I"#"'$% & "#3%8"#3%E&' () *+,-- H&* | "#S%8 "#$%&' () #*+,&#)
"#$P%&E( "#$%&'(&)&*+,-&$./0$/1."&/20&*(3
"#3$%&'()*"#+'&'(

I I 1 HSYHSE ( IHS%& (&S, ) &IYH) | 'HSY& (H) ™+, " HY&'
I"H$96&'()($* )+, %! I"HHS06"& ()& () +$$ ) (.S #

"#B19'H#$%"& "H#$%&'#B($) #*+""%' "#$%E&' () +,-#*$&'%, + 1% $%"&' ()(

"#'$1%& " 1# "#$%"&' M#$%E&™"

IS I HSYR (U | IHSYHE I+ -(+9%6' (| UHS%& )T+, & -S&H" * *
I"HSORUBHS! I"HI"HSIT0| I"HHSY0"RHS'S(H" &) Yo 0( I"HSVoREH()*+ H'-Yo&+ H+Yo++ 8. %0
I"HS0" & H 1068 1# "

IHEY6&™ ()*" H+ -]

I"H#$968.$5$'%6()%*+,&)-. 5 /$Y6(OMEBY6ES' ()F+, (11" +- #/($" (S0%(+0%$"+. 1+ (*#-(*1$2*1(
I"#1$9%8%'()*+ %,8%+ %,I'-+ 1./$8&%'()&0+ *1*0612%+ &3+ (4+ 56)70™,8+ %I&$,!-*0+ %
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I"HSOORIHSVO&H N 1" I"H ] I'HSUHEIH HSYRE B H'SY&™() | 1" I"HS%&! I"HS%"$&

I"H$%6" &1 HS UV YHSY0& ()* () +&,-./.01&2(3)4.5%

I"HP068&" (V¥ +& H'H $U"H &# ()*+"H# Yo# -.J012%# 3456718)0# :;<# 518)=856<+# 7># <4567!(:7!
I"HS06&S () *+#,&%-) J) &) ") 0+#,8&%-) .[) '#"1&123) 41) 56) T#'8&',9) 1) 56) :&1'<#Y%=+)
I"HBY0&"HE" B H ' S%&"() 1"HSY& " HSI& HHSYoPE HSHID HH SV BE HSV SIS %08

I"HB%0& VH(+&' & ./ "HS%&& ()"F) HS+ $-"#.I".0$10" (2)#.$34%-15$-0" #0,$60708'190#*$

I"HS 1" HSY606& )+, )-+./&Y%0L(%23*(.45674289892.:'888;+9:<=4'(74"3.; 2 +#(4

IHHS%& () *+,,-) | ' I HS %& )+, &S S &H) +,-/$ 80S-'$)/) (+1&,($ 2831 144G -1"H

I"#$%8&" , 1-60.

HSVHE () *+,,-.) I'HS HI"HSY0& (YRR |I"HSY0!& (&YIEHSYo &I HS Y& # 1" HS ! I'HS
I"HSY6& " 1 IHAL" 1 H SUMBHSY6& Yo () HSY0&' ()*"+$,"-.%/,01%23") 4" #$%& ()50, 1

I"HSS08 (%08 )& *+,+-+$#.%68& /(& 012345(8 678-+9:& -#T8:#8<& $<#=:<>08& ?<=@A+78& A@><& <
I"HB0O&™ H() (" (L& &(-(,) V' I"(# [%6#0.)" %, 1(#).123  "H$%& ()% "HSIbR # $I6&"

I"#$%8&' ()" $+,-&./&0,'%, 1) #&234&562788%$&-."926:2636;6<=76><5:5627:26>=>72:

I"HS "HSUOHE (#)&*&+& H#S-,.J01"#2%H# 3456 78%#90: <EHSUE! ("S)SH(&H"+%0")H) "%, 'Y
14596 & (8)&" (*+1"HSY"S&I I"HY0& (1"H"$%& " #$Y&™ ()*+$&,-." (0" 120)2%3" 41" 5678" 2&."
I"H$%%8 %6 %6(()Yo*-+, Yo+--Y%./+,8%*

"H#$%&'()*+",-+-".(+*"/0+*$'-1"23,/-,"4(+,"56 F8'Happropriately.
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